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Teaching and learning policy
1. What is “learning”?
Learning occurs when information is transferred from working memory (where it’s consciously processed) to
long-term memory (where it can be stored and later retrieved). New ideas are best learnt through their
connection to previously-known ideas, and will be forgotten unless their meaning is understood.
Learning is most effective when the learner is intrinsically motivated. Being able to reflect on how they learn,
and to monitor what they’ve learnt, will strengthen the learning process. The quality of the relationship
between the teacher and the learners, and the emotional environment of the classroom, will impact upon
learning.1
2. Where does learning happen?
Children learn best when they are fully involved in what they are doing. Involvement focuses on the extent to
which pupils are operating to their full capabilities. In particular it refers to whether the child is focused,
engaged and interested. High levels of focus, concentration and involvement2 indicate that deep level learning
is occurring.
At Hanover, we aim for our teaching in lessons to be engaging, challenging and stimulating, in order for the
children to be fully involved in their curriculum learning.
We also recognise that learning occurs outside lesson time, when children are playing, spending time with
peers, interacting with adults informally, etc. Children are ‘hard-wired’ to learn; the environment we provide
for children at all points of the school day impacts upon their learning in the broadest sense. Adults in school
are highly influential on the children; we expect adults to be positive and supportive role models for children
at all times.
1. Learning in lessons in years 3-6
In order to promote high levels of involvement, we put the following in place:
•
•

•

A broad and interesting curriculum, tailored to meet the needs of our cohort, as well as the demands
of the statutory National Curriculum
A focus on active learning, where children are expected to participate throughout the lesson,
contributing their ideas, discussing with peers, and developing their understanding through
interactions with others.
Learning Partners are used to encourage children to articulate their ideas with a partner. Contributions
from children are expected; after a chance to discuss, the teachers randomly select a name, and the
chosen pair are expected to feed back on their discussion.

Children need to know the relevance of their learning. To promote this, we expect:
•
•

1

a clear and shared ‘learning intention’ so children know what this lesson is about. The learning
intention should be achievable in that lesson, so that progress against it can be evaluated.
a clear ‘learning journey’ explained to the children, so they can see how the particular learning in a
lesson is linked to and contributes towards a planned-for outcome (e.g. a piece of published work, a
presentation, etc.). Key ‘learning questions’ may be used to guide the journey through some subjects.

This is a summary of the definition of learning given in “The Science of Learning”, included as Appendix 1 of this policy.
Focus, concentration and involvement are measured using the Leuven Scale at Hanover, as included as Appendix 2 of
this policy.
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•
•

•
•

teachers to model and ‘talk aloud’ the new skills being taught, so the children are clear about how to
proceed independently.
teachers to respond to children’s contributions thoughtfully and sensitively, and to use their responses
to correct misconceptions, clarify understanding, challenge the child to expand their idea, make
connections to other ideas or areas of learning, suggest alternatives, etc. This may be done verbally, or
through marking of work.
planned differentiation opportunities so that all children are challenged to make progress.
a plenary or summary of learning (usually at the end of a lesson) where children can review, extend,
and further develop the learning of that lesson.

Children need to learn in an environment in which they feel comfortable and relaxed. To promote this, we
expect:
•

•
•
•

adult responses and interactions to be positive and encouraging. For example, if a child gives an
incorrect response, say, ‘interesting: can you tell me how you got to that?’. This enables a
misconception to be addressed, and for the child’s contribution to be valued as a learning point.
an atmosphere where all children feel heard and listened to (e.g. use of ‘stick picks’ to randomly
choose children to respond rather than ‘hands-up’ as the default).
Planned paired and group talk, so children get to clarify their understanding verbally.
teachers to promote a ‘growth mindset’: the concept that learning is about more than getting the
‘right’ answers, but that mistakes and misconceptions are necessary in the journey towards
understanding.

2. Teaching and Learning for under-8s in EYFS and KS1
Children in EYFS do not have formal lessons. Rather, children may gather with an adult for short ‘carpet time’
sessions of singing, story-telling, phonics, sharing books, etc. Sessions in Nursery are generally short (ten
minutes) and may get longer by the end of the Reception year. While a planned learning intention will not
usually be shared, there should be a purpose to the session, and the aim of ensuring high levels of engagement
and focus remains. Positive and constructive adult interactions remain a key feature of the successful teaching
of young children. See also the EYFS Policy.
In KS1, whole class ‘carpet times’ gradually extend and may include more elements of a lesson (ie shared
learning intention, learning partner talk and work, teacher modelling of a skill, etc.). Thereafter, direct adultled teaching is mostly in small groups. Adults also teach through their interactions with the children during
their chosen activities. Adults in both EYFS and KS1 observe, wait and listen (OWL) to see ‘teachable moments’
where a prompt, suggestion, question, or the provision of resources, may extend a child’s learning.
Outdoor learning is particularly important for young children. Children in EYFS and KS1 have access to learning
outside for most of the day. Their outside areas are resourced for learning across the curriculum, with an
emphasis on active, collaborative learning through play. Adults working outside continue to support children’s
learning through their positive interactions and in teachable moments.
3. Teaching and learning outside lessons
Children learn from all their experiences in school, not only in lessons. Some examples of things we do to
promote positive learning experiences for children are:
•
•
•

we use assemblies to support our broader curriculum, provide performance opportunities for children,
celebrate success, and to develop a positive whole-school ethos.
We ensure all children have regular (at least termly) trips, outings or visitors to enrich the curriculum
We provide stimulating play opportunities for break and lunchtimes

•
•
•

Staff are expected to engage positively with children in their play, joining and encouraging them as
well as supervising.
We have established peer-to-peer support with play (Lunchtime Play Assistants) and learning (reading
buddies)
We provide A Place to Talk to support children to learn how to manage friendship issues, or other
social and emotional difficulties.
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Appendix 1: The Science of Learning

Appendix 2: The Leuven Scale for Involvement, as used at Hanover
Involvement focuses on the extent to which pupils are operating to their full capabilities. In particular it refers to
whether the child is focused, engaged and interested in various activities.
The Leuven Scale for Involvement

1) Low Activity
Activity at this level can be simple, stereotypic, repetitive and passive. The children are absent and display no energy.
There is an absence of cognitive demand. Children characteristically may stare into space. N.B. This may be a sign of
inner concentration.

2) A Frequently Interrupted Activity
Children are engaged in an activity but half of the observed period includes moments of non-activity, in which children
are not concentrating and are staring into space. There may be frequent interruptions in concentration, but
Involvement is not enough to return to the activity.

3) Mainly Continuous Activity
Children are busy at an activity but it is at a routine level and the real signals for Involvement are missing. There is some
progress but energy is lacking and concentration is at a routine level. Children can be easily distracted.

4) Continuous Activity with Intense Moments
Children’s activity has intense moments during which activities at Level 3 can come to have special meaning. Level 4 is
reserved for the kind of activity seen in those intense moments. This level of activity is resumed after interruptions.
Stimuli, from the surrounding environment, however attractive cannot seduce children away from the activity.

5) Sustained Intense Activity
Children show continuous and intense activity revealing the greatest Involvement. In the observed period not all the
signals for Involvement need be there, but the essential ones must be present: concentration, creativity, energy and
persistence. This intensity must be present for almost all the observation period.

